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Abstract: Repetition has severe negative consequences to both the individuals and society in terms of economic, social, 

political and psychological dimensions. Alego Usonga Sub County, Siaya County has a high repetition rate of 7.10% 

against 1% nationally. The purpose of the study was to establish effect of class repetition on pupils’ academic 

performance in primary schools in Kenya, and particularly to: examine how class repetition affects learner academic 

achievements. The high repetition rate was argued to improve academic performance by exposing low performing 

students to additional teaching time and allowing them to catch up on the curriculum and content of teaching. 

Equally repetition on the other side was argued to be counterproductive on student long term academic achievements 

with retained students falling further and further behind promoted peers and sometimes leading to drop outs. 

Conceptual framework was used in the study to help focus on the effects of repetition on pupils academic 

performance in primary schools in the Alego Usonga Sub County. The study adopted descriptive survey design. The 

study was carried out in public primary schools in Alego Usonga Sub County, Siaya County, Kenya.  The population 

of the study comprised of 139 class teachers, 139 primary head teachers, Sub County Director of Education (SCDE), 

7 Curriculum Support Officers (CSOs) and 695 repeaters. The study adopted simple random sampling technique 

and applied the rule of thumb  to select 28 public primary schools to form part of the sample and to select 139 

repeaters from the population of 695 repeaters to form the sample. Stratified random sampling was then used to 

select 28 head teachers, 28 class teachers, while saturated sampling was used to allow all the CSOs and SCDE to 

form part of the study. The instruments of data collections were questionnaires, documents analysis and interview 

schedules. This resulted in the development of a correlation coefficient of 0.857, which validated the reliability of the 

questionnaires after simultaneously giving two separate but alternative versions of questionnaires designed to 

sample the same content to respondents in pilot schools. Validity of the instruments were ascertained by the 

Supervisor from the Department of educational foundations of Jaramogi Oginga Odinga University of Science and 

Technology. Quantitative data collected using close ended items in the Questionnaires, were analyzed using 

descriptive statistics like frequencies and percentages while qualitative data were analyzed as themes and Sub 

themes. The findings were presented in form of tables and graphs. The study revealed that repetition was frequent 

in seventh grade and had a detrimental impact on the academic performance of elementary school students. Also, it 

established that the primary effects of class repetition on students are stigmatization, low self-esteem, school 

dropouts, overage learners, low learning achievements, and a higher teacher-to-student ratio, which contributed to 
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constraints on school learning resources that negatively impacted on students' academic performance. Based on the 

study findings, the following were recommended: that the Government should put on more effort on the monitoring 

of educational quality through Sub County Quality Assurance and  Standards Officer (SCQASO) and Curriculum 

Support Officers (CSOs) to check on the level of enforcement of the Government policy on repetition, the Teachers’ 

Service Commission should redistribute teachers based on enrollment in schools to address the high teacher pupil 

ratio, the Government should prioritize the improvement of basic learning institution resources including physical 

infrastructure, desks ,textbooks and lunch programs. confidence in learners and to encourage learners to love school 

and learning. The study was useful as it provided information to the Sub County Education office, parents, teachers 

and other stakeholders on effects of repetitions in primary schools in the Sub County. 

Keywords: Repetition, Academic Performance.  

1.   INTRODUCTION 

BACKGROUND TO THE STUDY  

The United Nations Educational, Scientific, and Cultural Organization (UNESCO) defines education as a system of planned 

and continuous instruction aiming to impart a mix of information, skills, and understanding that is applicable to all aspects 

of life(UNESCO, 2018). Education is the process of gaining or transferring knowledge, enhancing cognitive abilities, and 

preparing one's mind for the challenges of human existence. Education comprises imparting or gaining specific knowledge 

and abilities; yet, as indicated by the definition of education, students have not been able to obtain the required knowledge 

and skills due to waste in the form of repeats and dropouts (UNESCO, 2021).  

According to (UNESCO, 2012), Grade repetition is common practice worldwide and is one of the worst forms of wastage 

in schools. High rates of grade retention, early school dropout, and low educational attainment had impeded progress that 

could have been made and will still continue to pose significant challenges in the future. A study in 2010 established that 

32.2 million elementary school pupils repeated a grade while 31.2 million dropped out of school prior to finishing their 

final grade. Pupils who were older than their grade level, chiefly attributed to by late entry or repetition were more vulnerable 

to school dropout. The likelihood of girls enrolling in elementary schools was determined to be lower than that of boys, 

whereas boys were more likely to repeat grades than girls.  

In Latin America, grade repetition is prevalent in both elementary and secondary schools (Ward & Wilson, 2018). Primary 

schools in Brazil, for example, the rate of repetition approaches 20%. Nicaragua, Peru, and Uruguay follow suit with 

between 8% and 10% repetition rates (Shrestha et al., 2019). In lower secondary education, Brazil (17%) has the highest 

repetition rate, followed by Uruguay (12%). In Germany and Italy, two developed countries where repetition occurs, lower 

secondary education repetition rates range between 2% and 3% (Blackman, 2022). The United States likely stands apart 

from other developed nations. CPS estimates for the 1990s indicate that approximately 12% of 12–15-year-olds have 

repeated at least one grade, although the US Department of Education does not provide official figures on repetition (M.-

Y. Yang et al., 2018). 

South and Western Asia have the second-highest proportion of primary repeaters. Between 2000 and 2010, the total 

population of primary school repeaters increased by 18 percent, from 7.7 million to 9.1 million while the enrolment of 

pupils in primary schools fluctuated, indicating an increment of averagely 18 percent over this period. Currently, 9 percent 

of pupils reported to repeat primary schools come from the Arab states.  This however indicates an increase of number of 

repeaters when compared to the 7% (2.9 million) primary school repeaters in 2010 from the 41.7 million enrolments. The 

same study pointed out that in 2010, 9% of primary school repeaters came from the East Asia and Pacific region. Central 

Asia, Central and Eastern Europe, North America and Western Europe on the other hand were identified to contribute 2% 

of world’s primary repeaters.  The global repetition rate for lower secondary schools was established to have increased from 

13.8 million to 14.1 million. Latin America and Caribbean, South and West Asia, and Sub-Sahara Africa were host to 70 

% global lower secondary repeaters in 2010(UNESCO, 2012). 

UNESCO (2004) reports that 6.0% of primary school children globally repeat a grade. While the West and Central Africa 

have the greatest secondary school repetition rates (18.8%), the Middle East and North Africa have the highest rates of 

repetition (12%), and Eastern and Southern Africa have the highest rates of repetition (12.3%), the poll agrees that Sub-
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Saharan Africa has the biggest percentage of primary education repeaters (11.4million) in 2010. The absolute number of 

repeaters has increased by 16% over the past decade, primarily due to a sharp rise in primary enrollment, which increased 

by 53% over the countries, with the highest rate being in Sub-Saharan African countries, where each year approximately 

22% of primary students and 21% of secondary students repeated their grade, with the situation being worse in secondary 

schools in Congo (30.8%) and Algeria (27.2%)(Zapp, 2021). 

Southern and Eastern Africa consortium for monitoring education quality (SACMEQ) statistics revealed that grade 

retention is reported by students in Mauritius, Seychelles, and Zimbabwe, despite their automatic promotion policies for 

primary education (Hungi, 2011). More than twenty percent of students questioned in Mauritius and Zimbabwe, for 

instance, reported having repeated at least one grade level. Burundi, Central African Republic, Congo, Lesotho, Namibia, 

and Togo have significant repetition rates across all grade levels, ranging from 10% to 49% and fluctuating between grade 

levels. The variations may be caused by a mixture of circumstances, including a significant number of underage or overaged 

children, a lack of accessible spaces in specific grade levels, and the usage of national examinations that restrict access to 

education. After taking certificate examinations, nearly one-third and fifty percent of students in Burkina Faso repeat the 

final grade of primary and lower secondary school, respectively. In some countries, where there are insufficient school 

seats, national examinations are frequently used to limit entry into educational programs(Njeng’ere, 2014). 

According to (Onyango, 2020), the chief sources of internal inefficiency as a determinant of academic performance in 

Kenyan primary schools are student dropout and repetition. The study suggests that drop out and repetition rates are higher 

in upper classes, namely standards five to eight, with 10% of pupils from each class failing to move on to the next every 

year. (Gathura et al., 2021) observed that three million pupils, a third of the total population, repeat classes every year, with 

some being multiple repeaters, denying pupils the ideal age of 13–14 at class eight. Gathura further notes that repetition, 

though officially outlawed, remains a big problem in the country’s education system and is one major cause of high dropout, 

overage students, and poor grades. Siaya District Development report (2008-2012), indicated that Alego Usonga Sub 

County education sector is faced with drop out of students from schools and has reported high cases of repetition and non-

completion. The Sub County Education management information system reports (2020) revealed that even though repetition 

is outlawed in the country the Sub County continues to receive cases of repetition across most schools. The report further 

explains that the trend manifests more at the apex of each cycle and attributes this to mean score attainment for purposes of 

school ranking. 

Table 1: Repetition Rates for primary schools in Alego Usonga Sub County (2019-2020) 

Year Enrollment Repetition % repetition 

2018 55396 3014 5.44% 

2019 56429 4369 7.745% 

 2020 58021 4936 8.50% 

Total 169846 12072 7.10% 

Source: Siaya District Emis Report December 2020 

Table 1 demonstrates that Alego Usonga Sub County's primary education has internal efficiency issues, which have led to 

an increase in instances of repetition-based wastage. The percentage of repetition increased from 3014 students (5.44%) in 

2018 to 4936 students (8.50%) in 2020. In the past three years, the number of repetition cases in Alego Usonga Sub County 

had increased by about double. As shown in Table 1, the prevalence of repetition in Alego Usonga Sub County merits 

attention; hence, this study is in part a response to this. 

Since the reintroduction of free primary education in 2003, Kenya has had a high enrollment rate of 84.9%. However, class 

repetition persists in Kenya's public elementary schools despite the 2013 prohibition on the practice by the Ministry of 

Education (J. A. Orodho et al., 2013). According to the Siaya District Development plan (2008-2012), from 2006 to 2007, 

the primary level completion percentage dropped significantly from 81.8% to 74.2%. While the wastage rate nationally 

ranges from 0.3% for repeaters, 1.0% to 3.9% for drop outs, in Alego Usonga Sub- County repetition rate was 4.2 % in the 

year 2006. By December 2014 repetition rate in the Sub County stood at 4.99% almost doubling in span of just a few years. 

(District Education Office Emis report, 2012-2014). The almost doubled rate of repetition of learners in the Sub County 

poses a great educational challenge to the society, the effects of this therefore deserve investigation.  
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Despite the increased percentage of class repetition, little research has been conducted on the impact grade repetition poses 

on the academic performance of learners in primary schools. Most studies have focused on quantitative studies on class 

repetition causes on the pupil (Plano Clark et al., 2008). Class repetition is a contemporary Education reform concern 

(Ndaruhutse et al., 2008). However, less consideration has been given to the effects of class repetition on learners’ academic 

performance in public primary school education that can be adopted in schools. The purpose of the study was to establish 

effect of repetition on pupil’s academic performance of pupils in primary school in Alego Usonga Sub County. The research 

was motivated by the following objective:To examine how class repetition affects learner academic achievements, a case 

of Alego Usonga Sub County. The study sought answers to the following research question: How does repetition affect 

learner academic achievements. 

2.   RESEARCH METHODOLOGY 

The study used a descriptive survey approach to investigate the effects of grade repetition on primary school students' 

academic achievement in Alego Usonga Sub County. According to (Ngari, 2020), the design is suitable for data collection, 

summarization, presentation, and interpretation. (J. A. Orodho, 2009) agrees that descriptive survey research designs are 

employed in preliminary studies to enable researchers to collect, summarize, present, and interpret data for the purpose of 

elucidation. The research was conducted in public elementary schools in the Alego Usonga Sub County. The Sub County 

is located in Kenya's Siaya County. Bondo Sub County lies to the south, Bunyala Sub County to the north, Emuhaya and 

Butere Sub Counties to the north-east, and Kisumu West Sub County to the south-east form its borders. The Sub County 

encompasses a total area of 598.6km2 and has a population of 218,367, of whom 140,674 are of school-age (6-13 years) 

(Republic of Kenya, 2009). This sub-county was appropriate for this study due to poor academic performance and high 

number of repeat cases in primary schools located within the subcounty. 

A researcher's target population consists of any actual or fictitious individuals, events, or goals that share enough similarities 

for the researcher to extrapolate their findings to them (A. G. Mugenda, 2008). Alego Usonga There are 139 primary schools 

in the Sub County, so the sample included 139 headteachers, 139 class teachers, 695 students who had previously repeated 

a grade, the Sub County Director of Education, and 7 Curriculum Support Officers (CSOs). Therefore, the total number of 

participants in the study was 981. A sample is defined as a selection from a larger population (Kaliannan & Chandran, 

2012). Therefore, the sample was utilized to generalize the investigated characteristics to the entire population. The research 

used a simple random sampling method, following the rule of thumb recommended by (Mills & Gay, 2019), which 

recommends taking a 10% sample from a large population and a 20% sample from a small population. Twenty percent of 

the population, or 139 schools, was randomly selected, yielding 28 schools. As further defined by (Burke, 2019), a random 

sample is one in which each member of the study's population is selected with a probability proportional to their 

representation in the sample. 

The study utilized stratified random sampling to select 28 head teachers, 28 class teachers, and 139 repeaters, i.e., those 

who did not require replacement of the item drawn. The primary benefit of this method is that it ensures the sample is 

representative of the population of interest, which in turn guarantees that statistical inferences are reliable. Saturated 

sampling was utilized to include all seven CSOs and the Sub County Director of Education in the study. According to (Mills 

& Gay, 2019), the target population should be adequately represented in educational research. The study sample is displayed 

in the table that follows. 

Table 2: Sampling matrix 

DESCRIPTION                               POPULATION                                           SAMPLE SIZE 

         SCDE                                                          1                                                                    1 

        Head teacher          139                                                                  28 

        Class teacher         139                                                                  28 

        Repeaters                                                   695                                                                 139 

        CSOs                                    7                                                                     7 

Total                        981                                                                 203 

The sample frame shows a total population of 981 and the sample population proportion of 203; 20.6%. The investigation 

came to the conclusion that the population size affected how closely the data matched that of the population. Obtaining 

precise estimates of population values necessitates a sufficiently high sample size, as explained by (A. G. Mugenda, 2008), 
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who also stresses the importance of a large sample size. The data was gathered using questionnaires, for which a standard 

list of questions pertinent to the investigation was compiled (Saleem, 2009).  There was one for each principal of the schools 

under investigation, as well as separate forms for each class teacher and the Sub-County Education Officer. There were 

three distinct types of structured questionnaire, including closed-ended and open-ended questions. (Geoffrey E. Mills, 2016) 

asserts that questionnaires allow respondents to openly share their thoughts, ideas, and opinions. (Taylor, 2008) argues that 

questionnaires have the benefit of being simple and a suitable method for collecting data from a large number of 

respondents. In order to discover the attitudes and opinions of individuals. A schedule of interviews was used to gather 

information from the Head teachers, SCDE, and CSOs. 

A reliable instrument is one that consistently produces the same results. According to (A. G. Mugenda, 2008), dependability 

is defined as the consistency with which a given measuring process yields results in excess of the precision with which the 

underlying concept is measured by the instrument. To ensure the highest degree of accuracy, pilot research was undertaken 

at five schools outside of the final sample. As a part of the pilot study, we used the Cronbach's Alpha coefficient of internal 

consistency, an established method for gauging reliability. 

Alpha=Nr/1+r (N-1)       

Where:       r is the mean inter item correlation, and 

                  N=number of items in the scale. 

Due to the large scale in the items the researcher used SPSS Version 23 to derive the inter item correlation. Two different 

but alternative forms of the questionnaires constructed to sample the same content to the respondents in pilot schools at the 

same time was administered. Once the inter item correlation matrix was generated, they were summed up to estimate the 

mean correlation. For example: if the average inters item correlation of a scale that comprises six items was 0.5, then the 

alpha for the scale would be 6(.5)/ (1+.5(6-1), which was 0.857. 

The alpha value was thought to be a conservative measure of reliability. Its intended purpose is to provide an assessment of 

the validity of scales that contain only binary-scored items. When the coefficient of consistency between items on a scale 

is high, it indicates that those items are significantly correlated with one another, and vice versa (A. G. Mugenda, 2008). 

This method needed a single administration and offered a unique, quantitative measure of an instrument's internal 

consistency. This enabled the researcher discover the challenges the respondents were likely to encounter on the collection 

instruments employed. The pilot study also provided opportunity to predict how the items in the questionnaire were to be 

interpreted and the amount of time to be spent in answering the questions. 

Validity refers to the extent to which the results derived from the analysis of the data accurately represent the phenomenon 

being investigated. According to (A. G. Mugenda, 2008) , validity is the precision and significance of conclusions drawn 

from research results. There are three varieties of validity: face validity, content validity, and construct validity. Face validity 

denotes the probability that a question will be misunderstood or misinterpreted (Wilkenson, 1991). It was determined 

through pilot testing which items might be misunderstood or misinterpreted, thereby increasing the likelihood of face 

validity. Those items that required modification were modified accordingly. Content validity refers to whether or not the 

instrument adequately addresses the topic. My supervisor, who is well-versed in research, was consulted in order to 

guarantee that the instruments pass the content validity test. 

The quantitative data gathered from questionnaires were analyzed using a variety of statistical methods, such as measures 

of central tendency and dispersion. Simple descriptive statistics were applied to quantitative data for analysis. Included in 

the statistics to be employed were frequency counts, means, tables, graphs, and percentages. The qualitative information 

gleaned from interview guides will be analyzed in real time, as overarching themes and smaller, more specific ones become 

clear. (Gray, 2013) remarked that qualitative data provides rich descriptions and explanations that demonstrate the 

chronological progression of events, as well as frequently leading to random findings. 

The primary quantitative data collected in the field were first edited to eliminate glaring errors and identify questionnaires 

that were incomplete. Coding was performed to facilitate data analysis. Various measures of central tendencies, such as 

frequencies and percentages, were used to report the data (J. A. Orodho, 2009). Narratives and direct quotes from 

participants were used to illustrate how qualitative data from in-depth interviews and free-form questions were analyzed 
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thematically to meet the study's aims. According to (Braun & Clarke, 2006; Creswell, 2002) thematic analysis is a technique 

for identifying, analyzing, and reporting patterns (themes) in data. The data were then interpreted based on the emerging 

themes.  

Ethics in research focuses on values, safety and privacy of those engaged in research exercise. Application of ethical 

standards from planning, data collection, analysis and dissemination of the results were enhanced. On the relationship 

between the research execution and the respondents, the researcher ensured that they freely give informed consent, that is, 

the researcher explained as clearly as possible the purpose of the study, the implications of their participation in the study 

and issues of confidentiality. The researcher ensured that she aims at doing the study within the University guidelines to 

achieve quality and besides acknowledging sources of academic works that are not her own. 

3.   DATA  ANALYSIS AND INTERPRETATION 

Effects of Repetition on Learner Academic Achievement in Public Primary Schools in Alego Usonga Sub County 

Head teachers, class teachers, students, the Subcounty director of education, and Curriculum Support Officers were all 

asked to describe the impact of class repetition on the academic attainment of students. It was requested that the key 

informants comment on the consequences of repetition in primary schools. This was done in an effort to give policy 

recommendations on how to reduce waste in the primary education cycle, hence enhancing internal school efficiency. This 

was important because the purpose of the research was to find out how often students in Alego Usonga Sub County's public 

primary schools had to repeat a class in order to perform exam. Students' academic performance in public primary schools 

in Alego Usonga Sub County was affected by the following factors, as reported by respondents. Table 3 displays the 

variables. 

Table 3: effects of repetition on academic performance in public primary schools in Alego Usonga Sub County. 

Effects 

of repetition 

Head 

teacher. 

Percentages of 

head teachers 

Class 

teacher. 

Percentage of 

class teachers 

CSOs Percentage 

of CSOs 

Suicide 25 100% 26 100% 3 42.85% 

 

Loss of self esteem 25 100% 26 100% 7 100% 

Stigma 25 100% 26 100% 7 100% 

Over age learners. 18 72% 15 57% _ _ 

Drugs and substance 

abuse. 

8 32% 13 50% 2 28.5% 

Class congestion 24 96% 22 84.6%   

High teacher pupil 

ratio 

25 100% 24 92.3% _ _ 

The importance of this data to the study was to establish the effects of class repetition on learner academic achievement in 

Alego Usonga Sub County primary schools. Table 3 shows that loss of self-esteem and stigma were listed by all respondents 

(head teachers, class teachers and CSOs) to be effects of repetition on academic performance. Suicide was listed by all head 

teachers and class teachers; noticeably only 3 (42%) CSOs indicated suicide to be effect of repetition on academic 

performance of pupils in Alego Usonga Sub County. Other factors that were also listed to be effects of repetition were drugs 

and substance abuse, over age learners, class congestion and high teacher pupil ratio. It should also be noted that while head 

teachers and class teachers agreed on high teacher to student ratio to be an effect of repetition on learner’s academic 

performance. All CSOs noted that teachers use poor delivery techniques to cover the syllabus hence causing repetition. 

Education level of family members was also mentioned by nearly all respondents; only one headteacher, four teachers, and 

one CSO did not cite it as a reason of recurrence. The educational level of the family influences a child's participation in 

school, resulting in a lack of enthusiasm on the part of the student and the teacher, which leads to poor performance and 

repetition. As this is a quantitative study, a qualitative analysis was also undertaken to determine the performance of the 

students after repetition in accordance with the cause, and the results were identical to those of the quantitative analysis. As 

indicated by the comments of the majority of headteachers, inadequate teachers, malnutrition, inadequacy of physical 

facilities, large amount of material to be taught, failure to take tests, learner absenteeism, and poor performance on exams 
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were the leading causes of repetition. the family's degree of education, adolescent pregnancies and Substance addiction and 

drug abuse. 

The study also determined, through interviews with the school's head teachers, that the school's environment posed a number 

of obstacles that contributed to the students' poor performance, as one headteacher put it; 

In my school, the majority of students begin smoking and engaging in premarital sexual activity at a young 

age, which lowers their performance and leads to repetition. I have attempted to counsel the majority of 

my students with their teachers, but owing to negative influences at home and among their peers, they are 

unwilling to change. I believe there is a substantial societal influence on the students. Therefore, repetition 

enables our school to send out certain students with successful KCPE results. (HT 17) 

One head teacher of a primary school expressed worry that the lack of sufficient teachers in their school, as opposed to poor 

delivery by teachers as always perceived by many, and the continual increase in new admissions had severely threatened 

their work by increasing their workload and pupil-to-teacher ratio, consequently hindering attention to slow-learning 

students in connection to the topics to be addressed. One primary school teacher cited student absence as a major factor in 

repetition, since absentees often fail to make up for lost ground once they return to class. 

Further interviews with CSOs corroborated the concerns of the head teachers, who stated that the lack of parental guidance 

in rural areas is causing students to exhibit deviant vices that are harming their academic performance. As one stated again; 

Due to poor parenting in most rural regions, it is difficult for schools to implement the no-repetition policy; 

as a result, student performance is declining. I have attempted to persuade schools in my region to avoid 

requiring students to repeat, but it gets difficult when the majority of students in a class fail to achieve a 

mean mark of 40%. (CSO 1) 

In addition, the study determined the learners' perspectives on the causes of school repetition and its impact on academic 

achievement. 

Table 4: Learners’ responses on causes of repetition in schools. 

Causes of repetition. Strongly 

agreed. 

Agreed. Undecided. Disagree. Strongly 

disagree. 

 No. % No. % No. % No. % No. % 

Due to parents’ advice. 19 14.9% 15 11.8% 3232 25.1% 28 22.0% 33 25.95% 

Lack 

of textbooks. 

67 53.1% 31 24.4% 4 3.1% 7 5.5% 18 14.17% 

Failure to reach cut marks. 111 88.0% 14 11.02% 2 1.57%     

Due to failure to do exams. 79 62.2% 41 32.2% 7 5.5%     

Due 

to pregnancies. 

5 3.93% 15 11.81% 19 14.9% 24 18.8% 64 50.3% 

Due  

to absenteeism. 

102 80.3% 19 14.96% 2 1.5% 4 3.1%   

Due to lack of parental care 

and support. 

72 56.6% 21 16.5% 18 14.1% 4 3.1% 12 9.4% 

Poor teaching techniques. 105 82.6% 14 11.02% _ _ 3 2.3% 5 3.93% 

The importance of this data to the study was to establish the opinions of the learners on causes of the repetition. The effects 

in qualitative form to establish the academic performance as per the causes was also conducted and the data was the same 

as that of quantitative data. Like at one primary school most of the students that repeat cited Poor teaching techniques, Due 

to absenteeism, Due to advice, Failure to reach cut marks as the major contributors of repetition as opposed to Due to lack 

of parental care and support, Due to pregnancies, Due to failure to do exams, Due to parents’ advice and Lack of textbooks. 

One pupil from a Primary school told me that no student has ever repeated class due to young age but majority repeat due 

to advice to do so from parents and guardians with intentions to improve their score. 

Eurther interview with CSOs confirmed the sentiments of the head teachers that most repetitions were due to early 

pregnancies and frequent absenteeism as was maintained by one officer; 
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The rate of teenage pregnancies among learners in primary schools has increased in the recent past. I have 

been forced to talk to head teachers in my Zone to look for girls who have dropped out of school and bring 

them back to repeat the classes and to continue with their studies. Apart from girls there are also 

absenteeism among boy child in primary schools due to child labour which they cherish than their 

education (CSO. 2) 

From table 4.6, learners’ responses on the causes of repetition in schools’ contrasts and agrees with that of the head teachers, 

class teachers, CSOs and SCDE in almost equal measures. Like head teachers, a greater percentage of learners concur that 

absenteeism (80%) and failure to reach cut marks (88%) are some of the main causes of repetition and hence majority 

strongly agree. 

Of concern are the learners 100% strongly agreeing they repeated due to teachers’ advice with only 14% strongly agreeing 

to have repeated due to parents’ advice? Again, of concern are many learners (82%) strongly agreeing that they repeated 

due to poor teaching methods employed by teachers? This is of concern considering that many of the teachers in the study 

are employed by Teachers Service Commission and (80.76%) have attained a diploma and above qualifications. Again, 

majority of learners (74%) strongly disagreed that they repeated due to young age just like 50% strongly disagreed that they 

due to early pregnancies. 

In summary, majority of learners agreed on the following to be reasons for repletion in their school; teachers’ advice (100%), 

poor teaching techniques (93.6%) failure to reach cut marks (99%) absenteeism (95.2%), failure to do exams (94.2%) lack 

of textbooks and other learning materials (77.5%) and lack of parental care and support (72%). Again equal percentage of 

learners seems to be undecided (25.1%), and strongly disagree (25.90%) on whether learners repeat due to parents’ advice. 

However, 26.7% agree that parents’ advice can make learners to repeat. 

4.   SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary of the findings.   

The background in which the study was done is described in the first chapter. It examines the impact of repetition on 

academic attainment in Kenya's state primary schools. The issue description states that the study's objective is to determine 

whether or not repetition has a negative or positive impact on student performance in Kenya's public primary schools. This 

was also the goal of the research that was presented in the chapter. This study set out to answer several issues and concerns 

about the impact of repetition on student engagement, the cost of repetition to primary schools in Siaya Sub County, and 

the methods currently being used to end the practice. The latter part of this chapter discusses the significance, scope, 

limitations, and hypotheses of the research as well as operational definitions of terms. 

A summary of the study-related literature is provided in Chapter 2. The literature study examined topics such as how 

repetition affects students' performance in class, how repetition affects primary school resources, and measures used to 

lessen repetition in classrooms. The study's methodology was covered in Chapter 3. The research design, location of study, 

study population, sampling techniques, and sample size were all covered in this chapter. The chapter also 

included explanations of the research tools utilized, a pilot study, and metrics for measuring the validity and reliability of 

testing tools. In this chapter, the procedures for data collecting and analysis were also covered. The fourth part involves 

data analysis, while the fifth chapter presents the study's findings, conclusions, and recommendations. 

Conclusion 

The study found that repetition was more prevalent in seventh grade and had an impact on the academic performance of 

primary school students in Alego Usonga Sub County. 

The goal of this research was to determine how students in Alego Usonga Sub County, Siaya County, in Kenya would fare 

academically after repeating the same class. According to the study, the main effects of class repetition on academic 

performance were stigmatization, low self-esteem, crowded classes, students who were over the age limit, suicide, and a 

high teacher to student ratio, all of which had a detrimental influence on students' performance in Alego Usonga Sub County. 

Ninety percent of respondents said that students' low self-esteem was an excuse for failing, and 86 percent said that students' 

inability to articulate their thoughts and feelings was a major factor in their academic underachievement and subsequent 
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need to retake curricula. It was also concluded that students in the Alego Usonga sub county who scored low academically 

exhibited characteristics of low self-esteem, such as a submissive tone, bad body language, and a lack of confidence in 

themselves. 

Eighty percent of respondents said that students with low academic accomplishment felt stigmatized and undervalued in 

the school environment, and seventy-five percent of those students reported being severely depressed as a result of their 

identity crisis, which only served to further hinder their performance. According to 86% of the respondents, students from 

disadvantaged backgrounds constantly worry about whether they will fit in academically in a competitive setting, which 

hurts their performance. Concerning class congestion as a result of increased enrollment and repeats, 95% of respondents 

were of the opinion that classes contained a large number of students who did not receive appropriate attention from their 

teachers, resulting in low reading scores and poor academic achievement. The majority of respondents said that a high 

teacher-to-student ratio impeded teachers from covering the curriculum, resulting in less cognitive engagement among 

students. Eighty percent of respondents stated that classroom congestion restricted students from obtaining learning 

materials, such as books, further harming their academic performance due to class repetition. 

Repetition had an effect on the age of the student, as the survey revealed that the majority of students were slipping behind 

due to boredom with long school years, and 54% of respondents indicated that students who had repeated class were 

overaged. The overaged students performed poorly because they exhibited poor concentration during learning activities, 

lacked self-control, and bullied other students during group activities. These behaviors negatively impacted the teaching 

and learning process for the entire class. Since overage students' low performance forced class repetition, the students 

became dissatisfied with their education, and some decided to quit school. 

Finally, school rankings revealed pervasive underachievement in majority of the elementary schools represented in the 

Alego Usonga Sub County sample. Sixty percent of the schools surveyed said that eliminating repetition and raising student 

accomplishment can be achieved by a combination of better teacher pedagogy, counseling and guidance services for 

students and instructors, intrinsic and extrinsic teacher learner motivation, enhanced technology in the classroom, enhanced 

infrastructure and other learning resources, efficient use of class time, and better scheduling. rates. Several individuals also 

reported reasonably smooth transition rates. 

Recommendations 

The Ministry of Education should take the mandate to enforce the already established government policies on grade 

repetition. This recommendation can however be achieved when the government primarily conduct a nationwide study 

aimed at ascertaining the extent to which the implementation of the policies has been done. The government should put in 

place policy interventions to enhance the implementation of these policies.  

Recommendations for Further Studies 

A study focusing on the positive effects of repetition should be conducted in primary schools 
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